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ABSTRACT

In this study, the researcher examined teachers' development programme as correlate of
quality assurance in secondary schools in Awka Education Zone of Anambra State, The study
presented a background that called for the importance of the study with five research
questions and five hypotheses. The study was also designed using a linear correlation. The
population of this study was made up of 4417 subjects (733 teachers and 3684 SS2 students)
from the 24 public secondary schools of the 6 LGAs in Awka Education Zone of Anambra
State. The sample for this study was made up of 1296 respondents (216 teachers and 1080
students). The researcher sampled the 1296 respondents using purposive, cluster and simple
random sampling techniques. The instruments for the collection of data are two self-developed
rating scales titled: Teachers' Development Programme Rating Scale (TDPRS) and Quality
Assurance Rating Scale (QARS). The instruments passed through content validity and face
validity by three specialists: two from the field of Educational Management and one from
Educational Measurement and Evaluation from Pealand University, Enugu for Validation. The
reliability coefficient of the instruments were established at 0.72 and 0.81 for TDPRS and
QARS respectively using Cronbach alpha statistic. Research questions were answered using
Pearson "r" statistic while the hypotheses were tested using t-test significance of correlation at
0.05 level of significance. It was found in this study that; the index of relationship between
teacher workshop, conference, seminar and induction/orientation for new staff programmes
respectively and quality assurance in secondary schools is low and significant. It was also
found that the level of relationship between teacher in-service training programme and quality
assurance in secondary schools is low and significant. Based on these findings, the study
recommended among others that; since it was found in this study that workshop minimally
relate with quality assurance, ministry of Education and Anambra State Secondary Education
Board should on annual basis organize workshop for teachers. Such programme should
relate to the subject contents, use of teaching and lesson preparation and delivery,
classroom management and students evaluation.

Introduction
Education serves as a crucial catalyst for transformation within any society and plays
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a significant role in nation-building. The advancement of a nation's natural resources is
intrinsically linked to the caliber of its human resources, which, in turn, is influenced by the
quality of education (Alumode 2005). Education fosters the constructive development of
human potential, encompassing talents, intellect, attitudes, and skills. This indicates that
education is not only acquired but also that skills are cultivated and values are instilled
within the cultural framework of society (Nwalado, 2015). Consequently, education is
regarded as a means of preserving and transmitting culture across generations.

In Nigeria, the federal government recognizes education as an exceptional tool for
facilitating national development (FRN, 2013). To realize national development through
education, it is imperative to establish a robust teaching workforce capable of effectively
delivering education within the sector.

The successful execution of any program, particularly one aimed at enhancing teacher
performance, is significantly reliant on the ongoing development and updating of teachers'
knowledge. The overarching objectives of secondary education in Nigeria, as outlined by the
Federal Republic of Nigeria (2013) in the National Policy on Education, are to equip
individuals for meaningful participation in society and to prepare them for higher education.
To realize these objectives, the involvement of qualified personnel, particularly teachers, is
essential. The effectiveness of secondary education is closely tied to the quality and expertise
of its teaching staff.

Moreover, to foster sustainable development in education, it is imperative to create
opportunities for teachers to refine their teaching and learning methodologies through the
introduction of innovations beneficial to the entire educational system. A continuous
professional development program for teachers is necessary, as the knowledge and skills
gained during their initial training are unlikely to sustain them throughout their professional
careers.

Teacher development programme refers to the training or development of teacher
through programme organized in order to update the knowledge and skills that were acquired
by them during the pre-service education. Training is a very important aspect of teacher
development. Training according to Udo cited in Ezeani and Oladele (2013), is the
development of specific skills and attitudes needed to perform a particular job or scries of
jobs to maximize the productivity of the individual and improve the overall organizational
efficiency.

Hammad (2001) asserts that the most significant factor influencing student learning is the
knowledge possessed by teachers. The teaching profession requires ongoing enhancement of
skills and knowledge through various training programs. These programs may include (1)
workshops, (2) conferences, (3) seminars, (4) induction and orientation for new staff, (5)
refresher courses, and (6) in-service training, among others. Little (2001) suggested that
professional development serves as a source of inspiration and a framework for setting objectives
that motivate educators. Enhancing teacher productivity can be achieved by fostering their
development. Continuing, Chukwu (2009) emphasizes that the primary goals of professional
development are to elevate the quality of teaching and learning, as well as to enhance the
performance of individuals in teaching and management roles.

The pursuit of quality improvement in educational service delivery has led to the
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implementation of quality management standards within the education sector. The integration of
quality assurance in education emerged as a significant policy perspective during the World
Conference on Education for All, organized by UNESCO in Jomtien, Thailand, in 1990.
Durosaro and Akinsolu (2007) define quality assurance as a series of planned actions aimed at
delivering the expected product to the customer. Effective professional development leads to
changes in teachers' instructional methods, which can be correlated with improvements in
student academic performance. This indicates that staff training practices serve as effective
motivational strategies for acquiring skills and knowledge, ultimately enhancing teachers' job
performance.

Oakland (1993) defines quality assurance as "the preventing of quality problems
through planned and systematic activities. This will include the establishment of a good
quality management system and the assessment of its adequacy, the audit of the operation of
the system, and the review of the system itself This definition is supported by Robinson
(2003) who defines quality assurance as the set of activities that an organization undertakes
to ensure that a product or service will satisiy given requirements for quality. Basically, it
involves setting attainable standards for a process, organizing work so that objectives are
achieved as well as ensuring the documenting of procedures required, communicating
them to all concerned, and monitoring in order to review the attainment of standards.

Drawing from the above definitions, quality assurance in education can be regarded as
the systematic management, monitoring and evaluation procedures adopted to measure the
performance of school administrators (principals), teachers and students against educational
objectives towards ensuring best practices in instructional inputs, through-put, outputs and
improvement drives.

Quality assurance, therefore, is one of the most critical tasks facing every nation's
educational institutions, so that the societal demands for improved education service
delivery would achieve the best learning outcomes that enhance the quality of life of the
citizenry (Chukwu, 2009). The teachers are expected to have sound knowledge of their
subject areas to be able to select appropriate and adequate facts for planning of lesson notes,
effective delivery of lessons, proper monitoring and evaluation of students' performance,
providing regular feed-back on students' performance, improvisation of instructional
materials, adequate keeping of records and appropriate discipline of students (Ayeni, 2010).

The realization of these objectives hinges on quality of teachers, quality of input,
teaching process, classroom management and students' academic assessment by the teachers.
The quality of teachers' instruction has significant impact on students' academic
performance (Ayeni, 2010). The quality process requires that the classroom instruction meets
the set standards. The teaching approach that a teacher adopts is one factor that may affect
students' achievement and facilitates high standards of learners' outcomes. The success or
failure of students rests on the quality of instruction and not lack of students' abilities to learn
(Levine, 1985; Mills, 1991).

In order to ensure quality assurance - oriented teaching and learning processes,
the teachers are expected to have in-depth knowledge of the pedagogy
in their subject areas to be able to understand the effective ways of organizing and presenting
subject matter (objective statements, providing the right methods, learning experiences and
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learning resources), and evaluating teaching and learning activities in consonance with the set
objectives (Ayeni, 2010). It is against this backdrop that the researcher investigates teacher
development programme as con-elate of quality assurance in secondary schools in Awka
Education Zone of Anambra State.

Purpose of the Study

The main purpose of this study is to investigate teachers' development programme as
correlate of quality assurance in secondary schools in Onelga education zone in River State.
Specifically, the study tries to ascertain;

1. The index of relationship between teacher workshop programme and quality assurance
in secondary schools,

2. The extent of relationship between teacher conference programme and quality
assurance in secondary school,

Research Questions

The researcher posed the following questions to guide the study;

1. What is the index of relationship between teacher workshop programme and
quality assurance in secondary schools

2. What is the extent of relationship between teacher conference programme and
quality assurance in secondary schools?

Hypotheses

The researcher formulated the following hypotheses to guide the study:

Ho1: The index of relationship between teacher workshop programme and quality assurance
in secondary schools is not significant.

Ho2: The extent of relationship between teacher conference programme and quality
assurance in secondary schools is not significant.

Analysis
In this chapter, the researcher presents the result of data analyses which was organized

using the research purpose/ objectives, questions and hypothesis.
Index of relationship between teachers workshop programme and quality assurance in
secondary schools

[RQ1: what is the index of relationship between teachers workshop programme and quality
assurance in secondary schools? And Ho1: the index of relationship between teachers
workshop programme and quality assurance in secondary schools is not significant]
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Table 1a:
Simple size (n), correlation coefficient index (r) and remark
n r Remark
216 0.24 Low Positive Relationship

Table1b:
Sample size (n), correlation coefficient index (r), alpha level (a), degree of freedom (df), t-
test of significance of correlation between variables and remarks
n r a df tcal ttab remarks
216 0.24 0.05 3.641 1.96 reject Ho

Table 1a shows the index and significance of the relationship between teacher workshop
programme and quality assurance in secondary schools. The result revealed that the sample
size used for the analysis is 216, and the index of relationships is 0.24. this index of 0.24
explains a low relationship between teacher workshop programme and quality assurance in
secondary schools. This result shows that there is low index of relationship between teacher
workshop progrsmme and quality assurance in secondary schools.

Further analysis in table 1b (inferential analysis) presented the degree. of freedom as
214. Furthermore, the t- calculated value of 3.641 is greater than the t tabulated value of 1.96.
This led to the rejection of the null hypothesis and accepting the alternative hypothesis, thus
concluding that the index of relationship between teacher workshop programme and quality
assurance in secondary schools is significant.

Extent of relationship between teacher conference programme and quality assurance in
secondary schools.
[RQ2: what is the extent of relationship between teacher conference programme and quality
assurance in secondary schools? And h02: the extent of relationship between teacher
conference programme and quality assurance in secondary schools is not significant]

Table 2a:
Sample size (n), correlation coefficient index (r) and remark
n r Remark
216 0.29 Low Positive Relationship

Table 2b:
Sample size (n), correlation coefficient index (r), alpha level (∝), degree of freedom (df), t-
test of significance of correlation between variables and remarks
n r ∝ df tcal ttab remarks
216 0.29 0.05 214 4.501 1.96 Reject H0

Table 2a shows the extent and significance of the relationship between teacher conference
programme and quality assurance in secondary schools. The result revealed that the sample
size used for the analysis is 216, and the extent of relationship is 0.29. this index of 0.29
explains a low relationship between teacher conference programme and quality assurance in

43



Journal of Social Science Education JOSSED Vol.4 No.2 March 2025

232

secondary schools. This result shows that there is a low extent of relationship between teacher
conference programme and quality assurance in secondary schools.

Further analysis in table 2b (inferential analysis) presented the degree of freedom as
214. Furthermore, the t calculated value of 4.501 is greater than the t – tabulated value of 1.96
this led to the rejection of the null hypothesis, thus concluding that the magnitude of
relationship between teacher seminar programme and quality assurance in secondary school is
significant.

Summary of the findings
From the above analysis, the following findings were made

1. The index of relationship between teacher workshop and programme and quality
assurance in secondary schools is low, positive but positive relationship and
significant.

2. The extent of relationship between teacher conference programme and quality
assurance in secondary schools is low, positive and significant.

3. The magnitude of relationship between teachers seminar programme and quality
assurance in secondary schools is low, positive and significant.

Recommendations
Based on the findings of this study, the following recommendations were made:

1. Since it was found in this study that workshop has low relationship with quality
assurance, ministry of Education and Rivers State Secondary Education Board
should on annual basis organize workshop for teachers.
Such programme should relate to the subject contents, use of teaching and
lesson preparation and delivery, classroom management and students
evaluation.

2. There should be formal policy guidelines for training of teachers. Opportunity
should be made for all teachers to attend other in-service training at least once
in four academic years.

3. New teachers should be adequately inducted and proper orientation be given to them,
so as to acquit them with intricacies of the teaching environment and teaching
activities.

4. Teachers should be encouraged to undergo seminar/conferences for self
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